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Activity 4 of 5.  
 
N = 26 forms completed from selected guidelines. 
 
A) The following are some of the 16 Guidelines on Learning that we encourage 
university teachers to use to inform their teaching. Please complete this form. 
 
http://www.guidelinesonlearning.unsw.edu.au/ 
 
i.e. Each Guideline defines an area that research has told us will improve student 
learning. Do we “practice what we preach” as we run sessions at conferences such as the 
ISSOTL annual conferences? In the spaces provided describe/illustrate an activity you 
have participated in or observed at a conference on teaching and learning such as 
ISSOTL 2008 that is a good example of the relevant Guideline in action. 
 

1. Effective learning is supported when students are actively engaged in the 
learning process. 

• Interactive sessions that allow participants to help “guide” and “influence” the 
presentation. These sessions are more meaningful and allows for individual 
learning needs to be addressed. 

• Focus on fewer points but more deeply (so an emphasis on depth rather than 
breadth. By doing this I was able to have a fuller understanding of the material 
and had an opportunity to think about one topic for an extended period rather than 
a presenter flying through points, which did not help me to think about the 
material at all (I became more passive in learning because it was too much for me 
at once.)  

• Examples of students’ work were brought to a session at a DIVERSE conferences 
(video’ing in post-secondary) to illustrate the inclusions of video assignments in 
an educational philosophy course. Students were give full reign to film a story, 
documentary etc, to illustrate one of five major philosophies of learning. One 
group of students produced a video on sex education, using a constructing 
approach. The video was hilarious; the humor in it (plus its topic) engaged the 
audience in continuous laughter for 10 minutes. I will never forget it. 

• Sceptre Conference on Immersive Experiences (January 2008 at the University of 
Surrey, UK) there were no papers, no lectures/keynotes; just active participation 
in a wide range of events, each allowing participants to generate their own 
understanding of immersion. There was feedback and discussion of emergent 
themes and issues, and the conference dinner also included relevant activities. 

• In a recent conference for researchers, there was enormous care to involve all the 
groups, to change the order of teams of panelists presenting as dictated by the 
direction of discussion, even to alter the nature of the session, (because of 
responses to a previous session,) and to respect the needs of individuals to voice. 
A workshop with a panel. 



• One of the best was a workshop on critical thinking in which the participants were 
asked to do a series of activities that were designed to use with undergraduates. 
The rhythm of the workshop was teacher-talk- participating activity- discussion to 
consolidate the activity; another round of teacher talk, participation, and 
discussion. I have tried the first activity with undergraduate students and it works 
in many ways, as it did with learning and teaching professionals. I recommended 
the activity to a tutor, which she adapted and used to good effect. I include the 
application to demonstrate dissemination. 

• I attended a conference workshop on feminist pedagogy, and the entire four hour 
session enacted feminist pedagogy. We spent time on introductions among the 
entire group (not just presenters), we moved around the room after writing about 
our experiences as learners (wrote key phrases on sheet of papers, walked around 
to see the sheets), we brainstormed principles and ideas and strategies and 
challenges and advantages and disadvantages together. What I learned there about 
the topic and to carry it back to my students was unforgettable. (Interestingly and 
sadly, what I ultimately forget was the presenters and facilitators names! Perhaps 
the role of ego keeps us in the traditional model of conference pedagogy.) 

• Task was: how can we define SOTL? The activity to carry this out was a set of 
statements about SOTL and we were asked to rate our degree of 
agreement/disagreement with the statements, followed by discussion. Why it was 
effective: I learnt about different conceptions, thoughts about implications, 
discussed with peers. It helped me conceptualize my own understanding of it. 

• Workshops clearly stated goals, small group discussion and safe sharing. Also, 
presentations allowing for audience participation. 

• Keynote address on Thursday because we had opportunities to see interesting 
video examples and then reflect upon them. Also this workshop, because I am 
participating in a group. 

• In a STLHE 2006 (Edmonton) conference, participants were engaged in an 
activity that initially seemed for fun, but as the fast-paced activity proceeded, 
participants realized the core essence of the presentation about using pedagogic 
games for learning. It became a truly experiential learning as the points the 
presenter was making became personal learning experiences in an impacting way, 
and that stimulated a discussion on application to other contexts.  

• ISSOTL 2008 - The COPPER presentation on Communities of Practice engaged 
me and allowed me to dialogue, explore questions and ideas in a small group and 
then with the larger group. There was also information provided in a narrative and 
graphic forms and shared (!) so that I can reflect and construct on it later. The 
balance of the two was perfect for my learning. 

• A workshop on how to do “coding” of student work and responses, a kind of short 
clinic on qualitative research. It was 1.5 hours long and had many activities of 
different types. (Deeper, recursive, connected learning.) 

• “Presentation then action” – learning new techniques for first half of workshop 
then engaging participants in the technique as students, supported by experts in 
demonstration. 

• At the 2006 ISSOTL conference in Washington, DC, there was a well received 
panel featuring eloquent and insightful students at the final lunch I think. 



Participants left the conference agreeing about the importance of such student 
involvement. It fascinates me that such student involvement has not been a feature 
of the 2007 and 2008 conferences. 

• Hands on/ visual sessions, discussions, case studies. 
• Discussions/ suggestions/ implications of research/ case studies in SOTL; 

practical applications tested in groups. 
• Played a game and then discussed applications of the game in other disciplines; 

Also an activity that helped us understand another group/ population’s experience 
(e.g. international students trying to take notes in a regular classroom; nursing 
students learning what it is like to have auditory hallucinations while talking to 
someone else.) 

• Throughout talk audiences were asked constantly on their views and opinions and 
what they did in practice to keep them actively engaged. 

• Conference participants seated at round tables (3-5 people per table.) The physical 
set up of conferences allowed for group interaction. After hearing theory of 
kinesthetic learning from a chemistry professor, conference participants had to 
build modeling clay and tinker toy models of molecules. I learned a lot! And that 
was five years ago… I still haven’t forgotten what I learned. 

• I do not have an example of a practice at a conference. The learning I do is 
isolated from others at conference. I feel unsupported at the conferences. I take 
what I learn and do something with it back home, When I get home I make 
contact with the presenter and it often yields a far more positive learning 
experiences that is collaborative and collegial; but I do all the relationship 
building.  

• Learners were asked to map out their teaching and learning through a series of 
activities through out the entire session. The session was meant to help learners 
identify and match different activities with the different kind of objective learners 
were trying to achieve. (Ex. How do you promote communication in your 
classroom, why should you, etc.) 

• Active learning does not necessarily mean obviously doing anything. Rather, it 
can be actively learning quietly, on my own when I am stimulated by an excellent 
presentation. Such a presentation begins with a question that is relevant and 
interesting and then goes on to elaborate thoughts in response to the question. 
Elaboration should involve research or some kind of investigation and should 
begin with a well thought out theoretical framework and methodology. 

• I agree wholeheartedly with this statement, but ‘actively engaged’ is not 
necessarily a shared concept. Just because someone is asked to share with a 
neighbor, for example, does not mean they are learning. On the other hand, 
anytime someone just drones on, it is painful but especially when the topic is 
about “best teaching practices.” So the active engagement must be meaningful. 
But often when sessions are too short, or individual papers are lumped together 
with no clear theme, then it is problematic. Sometimes (often) we come expecting 
to make our own connections without deadly dull transmission. The only thing I 
ever saw remotely useful was when the participants were asked to generate 
questions, which they did anyways. 



• Encouraging presenter to include methods of engagement, through the ‘call’ 
process and providing examples and resources to help them in the call or on the 
web. This was followed by feedback from the reviewers to help presenter refine 
the ideas. Methods I have seen included (or heard of): 

a. Independent activity (like this) 
b. Think-pair-share 
c. Large group discussion 
d. Think and line up physically to see where people ‘stand’ on an issue, then 

debate, discuss, present and then re-line up 
e. Sticky notes posting and sorting ideas 
f. Theoretical framework with cases 
g. Poster gallery 
h. Tying string to chairs to think about learning in space 

 
3. Activities that are interesting and challenging, but which also create opportunities 
for students to have fun, can enhance the learning experience. 

• Designing objects and tableaus using limited materials and requiring collaboration 
and ingenuity. Very good for group formation and they are memorable too. 

• I do not have a relevant example from a conference experience. My learning is 
not enhanced but rather it is “solo.” I feel power, authority, defensiveness and 
uncaring complex attitudes displayed including not enough context and no 
adequate time! 

• Examples of this kind of learning happen, but outside of the formal conference 
venues. In fact, I think that fostering informal, enjoyable opportunities to 
exchange ideas can be a very effective part of the total conference learning 
experience. 

• POD sometimes has ‘fun’ activities which can also be useful. But when there are 
too many people, it detracts from the experience. Workshop style interactive 
sessions with case studies, personally work the best for me. But I’d still like a 
theoretical framework formed by research that serves to conceptualize the ‘fun.’ 

• “Inquiry experience” or “small topic group experience”: in advance of a 
conference, people are invited to indicate or sign up for a topic of interest; people 
with a common interesting are part of a group with a facilitator; they meet 
regularly through the conference to talk, share ideas, questions and resources 
gained from the conference; forges stronger, longer network ties, longer more in 
depth reflections on topics (they could have a challenge or product to create at the 
end to share with others. I.E. white paper or… policy recommendations or… 
research proposal for grant funding… etc.) 

 
 
4. Structured occasions for reflection allow students to explore their experiences, 
challenge current beliefs and develop new practices and understandings. 
• Sessions that allow graduate students to present research and their learning 

experiences, identify challenges, best practices and models of practice; Sessions 
where students are encouraged to participate in the dialogue, while sharing their 
experiences; sessions that incorporate “all voices” in the discussion/dialogue 



• Opportunities for group discussion seem to be effective in challenging one’s own 
beliefs as well as having the opportunity to learn about and incorporate other’s 
ideas and beliefs. 

• The ½ hour breaks between conference groupings allow for discussion of 
sessions. Recapping what you have just experienced forces you to bring to mind 
the main points from your own perspective. 

• ISSOTL 2008 - The breaks have been 30 minutes and I have been able to connect 
with colleagues or just to wander off and think by myself. Also these breaks had 
the nutrients cluster into island so it was accessible by more people at the same 
time. All very helpful. 

 
 
6. Students become more engaged in the learning process if they can see the 
relevance of their studies to professional, disciplinary and/or personal contacts. 
• I saw a great paper here, presented by someone who taught. Didn’t read the power 

points—yes there was a power point show – had just a few of them, let people 
think and write, asked for feedback and left time for discussion. And I got a great 
tool to use and ideas of how to use it. 

• It happens when: we see how we can use that in our practice, issues are raised that 
we are familiar with, and we understand the language and discourse. 

• Choosing interactive presenters based on learning objectives which address 
current needs. 

• Session on Evaluating is implicit because I am working (and many others here) on 
assessing the impact of SOTL at my university. This session is relevant to me 
personally because I am involved in planning a conference. 

• Five participants per table, with 3 presenters, who would ask the audience what 
their discipline would offer a certain case study, and how it is that they would 
teach it. There would be three to four activities like that in 1.5 hours. 

• Choice of sessions to attend based on personal or professional interest. 
 
 

 
8. The educational experience of all students are enhanced when the diversity of 
their experiences are acknowledged, valued and drawn on in learning and teaching 
approaches and activities. 

• Last year in Sydney, a professor from Manchester, UK, presented an enjoyable 
workshop comparing faculty ideas of the ideal classroom to students’ 
conceptions. The views of the 2 groups were very different. The exercise was 
valuable and thought provoking. 

• Discussions requiring participant involvement around their institutional/ cultural 
experiences of a particular research/ teaching practice. Follow up discussion and 
networking from this shared conference experience. 

• When presenters ask for a divergent perspective/ experience from the participants. 
• I have not yet seen an example of this! 
 

 



b) List 3 activities that you have seen at conferences on teaching and learning such 
as ISSOTL 2008 that clearly are not examples of application about what we know 
about learning. Rank them in order of awfulness giving a score of 3 to the worst 
example you have described. (No name/clues!!) 
 
1) BAD: 

• the lack of interaction with conference participants; a focus on slides with out 
time for group discussion or questions 

• The traditional “lecture” style of presentation where one person or a group of 
panelists lecture and participants listen entirely and make notes. 

• I attended a conference presentation that presented re: the founding of a project. 
They had no application outside of that specific context. 

• Conferences with sessions running from 8.30 AM through to 6pm, with minimal 
breaks. 

• I’d have difficulty picking any one of a number of “I’m so smart; here’s looking 
down at you” sessions. That’s preening, not teaching, and it disrespects 
knowledge of others. 

• Comfortable physical environments: room temperature and uncomfortable chairs. 
• He/She tried to cover too much content and had to go very quickly through 

presentation; after awhile, I was lost. 
• Dense material presented with no time for discussion. 
• Lack of rigor, evidence, foundational knowledge- just someone’s thoughts that 

have already been said elsewhere. 
• Unstructured, unplanned, going in all directions talk (no power point!) 
• Power point in the dark; no interaction from audience. 
• A session in which we just listened for 30 minutes with no participation. 
• Presenters using audience for data collection. 
• Valuable sessions in unfortunately small rooms- conference organizers ought to 

be able to get presenters to change rooms if audience size does not fit the room. 
• Arrogant “experts.” 
• Information over load leading to ‘with drawl’ effects. 
• Reading power point slides to the participants (presenter’s back is to the audience) 
• Presenter reading a script for an hour. 
• (Not ISSOTL) Death by power point! A power point presentation where each 

slide was overloaded with text and also carried a number in the corner. I got very 
weary of all the text and effectively switched off and concentrated more and more 
on the numbers ticking ever upwards. How high would they go?! Answer: 83. The 
presenter spoke faster and faster and at the end apologized for lack of time for 
discussion. He then invited people to email him if they had any questions. 

• Highly theoretical paper that is read, goes over the allotted amount of time, uses 
jargon, ignores conventions of good writing and is delivered with the speaker’s 
head down while reading the text. 

• Lecturing without an outline on paper or overhead. 
• Dry dot point lecture. 



• Presenting a ‘this is what I have done’ session without any idea of whether or not 
it is an original idea or previously been well covered in literature. 

• Too much content on slides; trying to get through scores of material transmission 
• Posters: so many, it is almost impossible to find meaning and read  
• Discussions lead for discussions sake (not well planned for a purpose) so that time 

is not well spent (though, at least in this case, I met quite interesting people.) 
 
2) WORSE: 

• rushing through material without giving much explanation (a focus on breadth 
rather than depth) 

• He/She didn’t bother to clearly articulate and to speak loudly enough. That 
presenter seemed to speak to him or herself. 

• Keynote speaker engaging in a vastly over-ambitious survey of a large field, 
utterly insensitive to the audience and its (lack) of engagements and interaction. 

• A panel of experts on teaching planned presentation to be followed by discussion 
in which every panelist ran over, the session ran late and there was no time for 
discussion. And worst, some people thought it was a great session. It meant we 
had a ten minute instead of a thirty minute break for reflection. 

• A relatively confused presentation of what ‘we’ are doing with no context or 
reflection. 

• Literally reading a paper for twenty minutes; this is the most common mode at my 
disciplinary societies’ conferences. 

• Reading off of power point slides. 
• Interaction with no relevance to session. 
• A session focused on a particular concept with no depiction of the concept and no 

engagement. 
• Talking heads: presenters merely telling the audience about what they had done 

without relating to possible relevance to participants. 
• Meeting new people and socializing: loneliness and insecurity. 
• When presents cancel a session, this space needs to remain to enable people to 

move from session to session to hear the speakers as listed in the program. 
• Information transmission without opportunities for interaction. 
• Failure to complete topic/ discussion evoked (i.e. poor time and thought 

arrangement) 
• Not citing source of a table, diagram etc used in a power point slide; not 

acknowledging work done by others. 
• Monotone voice, no eye contact with audience and no engagement, they simply 

stood and talked. 
• Time tabling sessions for when it’s predictable people will be leaving or hung 

over. I once went all the way from the UK to Atlantic and found my session was 
4pm Friday. I got two attendees; one of them had come out of pity. 

• Presentation with power points crammed with information such that it is 
overwhelming, such that that presentation runs over time and is not well 
organized. 

• Active learning with poor instructions and unstated goals for participants. 



• Terrible power point presentation with lots of text; un-teachable almost, and 
besides, no real need for it in the first place. 

• Drawing unwilling participants into activities not directly with topic under 
discussion. 

• Not asking/ pausing for participants to reflect 
• Long talks which are so full of jargon that meaning is lost or hides the fact that a 

simple or trivial idea is being presented. 
• Everywhere, a surfeit of acronyms with little or no explanation as to what they 

might mean 
 
 
3) WORST: 

• Not engaging the audience; no variation in presentation, images, anecdotes, 
personal learning or reflection (sticking to one learning modality) 

• Conference paper read verbatim from the text by an individual slumped in the 
corner of a hot, sweaty room. 

• Simplistic material so badly presented that I used the time to rework assessment 
tasks or learning activities for my students. 

• Hostile question and answers in which audience member tries to shame the 
presenter. The worst of a competitive, hostile, unsafe learning environment in 
which openness and exchange are belittled, devalued, thrown out the window. 

• Lack of acquaintance with who else had written on the same topic. 
• Speakers not present to topic, not prepared, and unable to answer questions. 
• A session where presenter gave no context for his remarks and worked off a set of 

assumptions that were not shown by a group and did not seem useful. 
• Racing through slides, giving half the talk and never getting to the ‘scholarship’ 

or active learning. 
• Talking head talks where lingo obscures learning; the presenter did not address 

the audience. 
• Panels that go on too long so audience never participate. 
• Time for absorption and reflection on knowledge: no more back to back 

sessions!!! 
• A panel presentation on the evidence of problem-based learning where panelists 

appeared under prepared and did not reference the theoretical or literature bases of 
the issue. The audience finally took control by audience members asking one 
another questions and allowing input from panelists, if they had anything 
substantive to say. 

• Round table discussions in LOUD rooms (no one can hear anyone else.) 
• Distraction effects- leading presenters or discussion off course. 
• Rambling presentation that appears thrown together and the presenter is totally 

disconnected from the participants. 
• Double power point slides with very small font used and each on simply read out 

then moved onto the next two, again for an hour. 
• Disorganized presentation with poor visuals and shoddy research. 



• Covering the content. Each one of the presenters here might/should be doing each 
exercise. Act as one of the participants. 

• Poor communication all together (bad visuals, bad voice projection etc.) 
• No clear direction of the presentation, no plan, no objectives (just talking.) 
• Reliance of unreliable technology with no back up plan. 
• Reading from small font, scrolling word documents, flow of consciousness. 
• At ISSOTL 2008, the amount of time that it has taken to decipher the program. 

Including sessions with only a name and no abstract. 
• At ISSOTL 2008, 30 minute “papers” with a ton of information (good) and 

nothing to show for it except what you managed to grab out of the air. (“I will be 
publishing this in a future edition of …”) 

 
Other: (No rating) 

• Keynotes that have been repeated in 2 or 3 different places before ISSOTL! 
• Fast power point presentation with detailed graphs and figures so smalls and 

flashed so quickly that they can’t be read. 
 


